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Instructor:                      Dr. D. Lyn Daniels 
Email:                                 d.lyn.daniels@ucalgary.ca 
Office Hours:   By appointment 
 
Summer 2016 Term Dates: 
Monday, July 11 – Friday, July 22, 2016; 9:00 – 11:50 am, on-campus location: TI Studio A (Taylor 
Institute) 
 
Course Description: 
The purpose of this course is to introduce students to the need for awareness of Indigenous issues, and 
educator training, within the context of adult education in Canada. Given the colonial history of Canada, 
and its largely unexamined assumptions within contemporary society, this course adopts theoretical 
perspectives that seek to disrupt present-day misconceptions and misunderstandings. These 
examinations include elements of, and critiques of, post-colonialism, post-modernism, and other critical 
theories, and move toward a consideration of emergent and contemporary thinking from Indigenous 
scholars and allies. The course adopts decolonizing as a unique expression of transformative learning and 
as the theoretical lens through which students can examine the past, present and future relations of 
Indigenous and non-Indigenous people in Canada. It aims to help students develop the conceptual 
background to critically assess these issues as educators and lifelong learners. The key question that 
guides us through this course is: How can educators, and other allies, take up the tenets of a 
decolonizing approach to instigate improved relations between Indigenous and non-Indigenous people? 
 
Learner Outcomes: 
 
This course provides participants with the opportunity to: 

• examine the need for building awareness of Indigenous issues and educator training; 
• explore emergent and contemporary thinking from Indigenous scholars and allies; and 
• consider past, present, and future relations of Indigenous and non-Indigenous people in Canada 

and assess how a decolonizing approach can contribute to reconciliation. 
 
Learning Objectives: 
 
This course provides participants with the opportunity to: 

• identify a Truth and Reconciliation Call to Action (TRC, 2015) that relates to your field or 
profession; 

• review alternate perspectives on decolonization; 
• develop a personal interpretation of decolonization; 
• identify potential organizations and/or community partners for critical service learning projects; 

and 
• apply theoretical concepts introduced in class to assess how a decolonizing approach has the 

potential to contribute to reconciliation. 
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Course Design and Delivery: 
EDUC 655.15 is an on-campus course where students will meet daily with instructors, peers, and First 
Peoples Elders. In addition to learning alongside Elders through daily interactions, students will be 
expected to use a variety of technologies for ongoing engagement in course activities and learning tasks. 
Desire2Learn (D2L) will be used to: post class resources, including links to readings and multimedia 
resources; engage in ongoing dialogue; submit assignments (written and multimedia forms); and to 
begin work on an e-Portfolio. To access the course in D2L, you are required to enter your IT username 
and password; this access will require an active University of Calgary email address.  We will also be 
introducing an open-source, online learning management system, Moodle, as a post-course option for 
your program work. 
 
Required Readings: 

• Battiste, M. (2013). Chapters 9 & 10. In Decolonizing education: Nourishing the learning spirit 
(pp. 167-191). Saskatoon, SK: Purich. 

• Burton, W. & Point, G. (2006). Histories of Aboriginal adult education in Canada. In T. Fenwick, T. 
Nesbit, and B. Spencer (Eds.), Contexts of adult education: Canadian perspectives (pp. 36-48). 
Toronto, ON: Thompson Educational Publishing, Inc. 

• Donald, D. (2009). Forts, Curriculum, and Indigenous Métissage: Imagining Decolonization of 
Aboriginal-Canadian Relations in Educational Contexts. First Nations Perspectives 2(1), 1-24. 
Retrieved from http://www.mfnerc.org/wp-content/uploads/2012/11/004_Donald.pdf 

• Graveline, F.J. (1998). Resistance retheorized: The Native perspective. In Circle works: 
Transforming Eurocentric consciousness (pp. 33-48). Halifax, NS: Fernwood Publishing. 

• King, T. (1990). Godzilla vs. post-colonial. World Literature Written in English, 30(2), 10-16. doi: 
10.1080/17449859008589128 

• King, T. (2012). We are sorry. In The inconvenient Indian: A curious account of Native people in 
North America (pp. 99-126). Toronto, ON: Anchor Canada, a division of Random House of Canada 
Limited. 

• Loft, S. (2012, Summer). Reconciliation...Really? From MacDonald to Harper: A legacy of colonial 
violence. West Coast Line, 46, 40-47, 185. Retrieved from 
http://ezproxy.lib.ucalgary.ca/login?url=http://search.proquest.com/docview/1221004036?acco
untid=9838 

• McMaster, G. (1992). Colonial alchemy: Reading the boarding school experience. In L. Lippard 
(Ed.), Partial Recall: Photographs of Native North Americans c New York: New York Press.  

• Regan, P. (2010). Introduction: A settler’s call to action. In Unsettling the settler within: Indian 
residential schools, truth telling, and reconciliation in Canada (pp. 1-18). Vancouver/Toronto: 
UBC Press. 

• Smith, L. T. (2012). Introduction. In Decolonizing methodologies: Research and indigenous 
peoples, 2nd ed. (pp. 1-19). London, UK: Zed Books. 

• Swadener, B.B., & Mutua, K. (2008). Decolonizing performances: Deconstructing the global 
postcolonial. In N. K. Denzin, Y. S. Lincoln, & L. T. Smith (Eds.), Handbook of critical and 
Indigenous methodologies (pp. 31-43). Thousand Oaks, CA: SAGE Publications, Inc. 

 

http://www.mfnerc.org/wp-content/uploads/2012/11/004_Donald.pdf
http://ezproxy.lib.ucalgary.ca/login?url=http://search.proquest.com/docview/1221004036?accountid=9838
http://ezproxy.lib.ucalgary.ca/login?url=http://search.proquest.com/docview/1221004036?accountid=9838
http://ezproxy.lib.ucalgary.ca/login?url=http://search.proquest.com/docview/1221004036?accountid=9838
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Related Readings/Additional Resources: 

• Hanson, A., & Daniels, D.L. (2015, September.) If these walls could talk: The physical traces of 
residential schools. The Walrus 12(7), 24-33. [Visual essay: Photography by Lana Šlezić.] 
Retrieved from https://thewalrus.ca/if-these-walls-could-talk/ 

• McLeod, Y.G. (2012). Learning to lead Kokum style: An intergenerational study of eight First 
Nation women. In Living Indigenous leadership: Native narratives on building strong communities 
(pp. 17-47). Vancouver, BC: UBC Press. 

• Truth and Reconciliation Commission (TRC) of Canada → National Centre for Truth and 
Reconciliation (NCTR): 

o Calls to Action (2015) 
o Education and the NCTR (online): http://nctr.ca/educators.php 
o Expressions of Reconciliation 

http://www.trc.ca/websites/reconciliation/index.php?p=348 
o Residential Schools Timeline http://nctr.ca/exhibitions.php 

 
Weekly Course Schedule: 
A detailed, suggested daily schedule of Course Topics / activities.   
  

Date Topic Readings and Tasks Due Dates 

Day 1 
July 11 

What’s my Story? Welcome, 
introductions; Positioning self-in-
relation 
 

Class norms/expectations 
Introduction to cultural protocols and/or 
guidelines 
Sharing circle / introductions 
Graveline (1998) on resistance 

 

Day 2 
July 12 
 

What’s my history? 
Histories of Aboriginal adult 
education; stories from residential 
schools  

Elder sharing/storytelling 
Burton and Point (2006) 
National Centre for Truth & 
Reconciliation: Residential Schools 
Timeline  

Learning 
Task 1 due 

Day 3 
July 13  

Defining the critical pedagogy of 
decolonization   

L.T. Smith (2012) - “Intro” 
King (1990) 
Battiste (2013) 

 

Day 4 
July 14  

Indigenous perspectives on truth 
and reconciliation  

Donald (2012) 
King (2012) 
Loft (2012) 

 

Day 5 
July 15 

Settler responses to truth and 
reconciliation 

TRC Calls to Action (2015) Regan (2010)  
Swadaner & Mutua (2008) 

 

https://thewalrus.ca/if-these-walls-could-talk/
http://nctr.ca/educators.php
http://www.trc.ca/websites/reconciliation/index.php?p=348
http://nctr.ca/exhibitions.php
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Day 6 
July 18 

Introducing decolonizing projects L.T. Smith (2012) 
Battiste (2013) 

Learning 
Task 2 due 
 

Day 7 
July 19 

Knowledge keepers Y.G. McLeod (2012) 
G. McMaster (1992) 

 

Day 8 
July 20 

Community partners and allies; 
Exploring honest dialogue  

Guest speakers: United Church of 
Canada (tbd) 

Learning 
Task 3 due 

Day 9 
July 21 

Exploring creative decolonizing 
expressions 
Poetry/Essays from local 
Indigenous peoples 

Marilyn Dumont poetry 
Hanson, A.J. & Daniels, D.L.  (2015) 
 

 

Day 10 
July 22 

Witnessing and commitments  Final day sharing  

 
Changes to Schedule: 
This course outline and schedule may be modified slightly once the course has begun to enable us to 
incorporate areas, topics or questions that may emerge in our discussions. These changes will not, 
however, change the assignments or expectations for the students registered in this course. 
 
Learning Tasks and Assessment 
There are three required Learning Tasks for this course and the completion of all assigned tasks is 
required for a passing grade in the course. 
 
LEARNING TASK 
NUMBER 

DESCRIPTION OF LEARNING TASK PERCENT 
OF FINAL 
GRADE 

GROUPING 
FOR TASK 

Learning Task #1: 
Self-in-relation 
 

Provide a biographical sketch of yourself in relation to 
“who you are” and a specific TRC Call to Action. This will 
provide a baseline from which to examine your progress 
throughout the duration of the 4 course program. 
 

20% Individual 
 

Learning Task #2: 
Exploring 
possibilities in 
reconciliation 

Create a minimum of 2 profiles of potential community 
and/or organizational partners for your capstone project 
and an accompanying rationale statement (150 words) 
for each profile. 
 

40% Individual 
(informed 
by 
community) 

Learning Task #3: 
What does 
decolonizing 
mean? 

Using the Walrus article for inspiration, compose and/or 
create a visual essay of what the term “decolonizing” 
means (in 1000-1500 words with 2-3 photos), and what it 
might mean to your community, your family and you. 

40% Individual  
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Draw on theoretical concepts to inform your discussion. 
 

Learning Task 1:  Biography of Self – “Self-in-Relation”   Due: July 12, 2016, 20% of course mark 
Provide an autobiographical sketch of “who you are in the world” in relation to the Truth and 
Reconciliation (2015) Calls to Action. Through the guiding question: “How do I see myself located within 
the work of truth and reconciliation?” provide a short written autobiographical sketch of 500-1000 
words detailing how you see yourself implicated in this work. As a baseline measure, provide a 
“snapshot” of how you see yourself in relation to the following (think of Graveline’s 1998 spiral or a 
series of concentric circles): self (at core); family; education (work/profession); community; and societal. 
This biography of self will provide a baseline from which to examine your progress throughout the 
duration of the program.  
 
Criteria For Assessment of Learning Task 1 

1. Communicates engaging information about “self-in-relation” to personal community contexts 
(see the work of Graveline, 1998). 

2. Articulates a personal position on reconciliation supported by an insightful and compelling 
rationale. 

3. Attends to proper writing mechanics and referencing using APA 6th edition format. 
 

Learning Task 2:  Exploring possibilities in reconciliation,  Due: July 18, 40% of course mark 
This second task focuses on the question: How do you envision your role in a decolonizing  project? 
Create a minimum of 2 profiles of potential Aboriginal community and/or organizational partners for the 
capstone project along with an accompanying rationale statement (150 words) for each profile. This 
assignment provides a starting point for the work of relationship-building, or honing in on a specific area 
of shared interest, within the capstone project.  
 
Criteria For Assessment of Learning Task 2 

1. Identifies 2 or more Aboriginal community and/or organizational partners and provide a 
comprehensive profile for each partner. 

2. Articulates a convincing rationale demonstrating how each partner aligns to personal 
connections to reconciliation. 

3. Provides perceptive analysis of theoretical concepts in relation to decolonization and 
reconciliation. 

4. Attends to proper writing mechanics and referencing using APA 6th edition format. 
 

Learning Task 3:  What does decolonizing mean to you?  Due: July 20, 2016, 40% of course mark 
Compose and/or create a visual essay of what the term “decolonizing” means drawing on theoretical 
concepts in 1000-1500 words and at least 2 photos (use the Hansen & Daniels, 2015 article as an 
exemplar).  Consider a unifying theme - for instance, in the Hanson and Daniels (2015) article, we are 
reminded that the remnants of residential schools hold memories of past injustices. 
 
Criteria For Assessment of Learning Task 3 

1. Provides a comprehensive and insightful definition of decolonization drawing from theoretical 
concepts and personal connections to community, family and self. 
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2. Creates a captivating visual representation which conveys a perceptive analysis of how a 
decolonizing approach can contribute to reconciliation 

3. Attends to proper writing mechanics and referencing using APA 6th edition format. 
 

GRADUATE PROGRAMS IN EDUCATION:  GRADING SCALE 
 

Distribution of Grades* 
Grade GP 

Value 
Percent Graduate Description  

A+ 4.0 95 - 100 Outstanding  

A 4.0 90 - 94 Excellent - superior performance showing comprehensive 
understanding of the subject matter  

A- 3.7 85 - 89 Very good performance  
B+ 3.3 80 - 84 Good performance  
B 3.0 75 - 79 Satisfactory performance.  

Note: The grade point value (3.0) associated with this grade is the 
minimum acceptable average that a graduate student must maintain 
throughout the program as computed at the end of each year of the 
program. 

B- 2.7 70 - 74 Minimum pass for students in the Faculty of Graduate Studies  

C+ 2.3 65 - 69 

All grades below B- are indicative of failure at the graduate level and 
cannot be counted toward Faculty of Graduate Studies course 
requirements.  

C 2.0 60 - 64 
C- 1.7 55 - 59 
D+ 1.3 50 - 54 
D 1.0 45 - 49 
F 0.0 < 45 

*Based upon Faculty of Graduate Studies 2015/2016 Calendar, “Distribution of Grades” 
 
It is at the instructor's discretion to round off either upward or downward to determine a final grade 
when the average of term work and final examinations is between two letter grades. 
 

Werklund School of Education Appeals Policy and Process 
• http://werklund.ucalgary.ca/gpe/werklund-school-education-appeals-policy-amp-process    

 
Universal Student Ratings of Instruction (USRIs) 
Students are strongly encouraged to complete course evaluations for each course taken in their 
program. Student feedback on their experience in a course is taken very seriously by the Werklund 
School of Education in timetabling and staffing courses. Student feedback via the Course Evaluation is 
used to monitor the quality of teaching, the quality of students’ learning experiences and the quality of 
course design in Graduate Programs in Education.  
 
Students are advised to become familiar with the Faculty of Graduate Studies policies and the University 
of Calgary support services in these areas:  intellectual property, academic integrity, plagiarism, research 

http://werklund.ucalgary.ca/gpe/werklund-school-education-appeals-policy-amp-process
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ethics, effective writing, and English language proficiency. Information about these topics is available 
through the following web addresses: 
 
• Plagiarism + academic misconduct: http://www.ucalgary.ca/pubs/calendar/grad/current/gs-o.html  
• Intellectual Honesty: http://www.ucalgary.ca/pubs/calendar/grad/current/gs-m.html  
• Integrity: http://www.ucalgary.ca/pubs/calendar/grad/current/gs-r.html  
• Research Ethics: http://www.ucalgary.ca/research/researchers/ethics-compliance  
• My Grad Skills: http://grad.ucalgary.ca/mygradskills  
• Intellectual Property: http://grad.ucalgary.ca/current/managing-my-program/academic-

integrity/intellectual-property 
• Student Success: http://www.ucalgary.ca/ssc/ 
 
Graduate Studies Calendar, Excerpts on Plagiarism: 
O.1.a) Definitions 
1. Plagiarism - Plagiarism involves submitting or presenting work as if it were the student’s own work 
when it is not. Any ideas or materials taken from another source written, electronic, or oral must be fully 
and formally acknowledged.  
(b) Parts of the work are taken from another source without reference to the original author.  
(c) The whole work (e.g., an essay) is copied from another source, and/or,  
(d) A student submits or presents work in one course which has also been submitted in another course 
(although it may be completely original with that student) without the knowledge of or prior agreement 
of the instructor involved.  
 
O.1.b) Penalties, can include and are not limited to:  
1. Failing Grade - A student may be given a failing grade in either an exercise or course in which that 
student is found guilty of plagiarism, cheating or other academic misconduct. A student may not avoid a 
failing grade by withdrawing from the course. 
2. Disciplinary probation. 
3. Suspension. 
4. Expulsion. 
 
Copyright:  All material used in the course is for the sole use of the individual and should not be recopied 
in either print or digital format.   For copyright guidelines, including those relating to photocopying and 
electronic copies, please refer to the Association of Universities and Colleges of Canada (AUCC) fair 
dealing guidelines:    http://library.ucalgary.ca/copyright 
 
Academic Accommodations – It is the students’ responsibility to request academic accommodations. If you are 
a student with a documented disability who may require academic accommodations and have not registered 
with Student Accessibility Services, please contact them at 403-220-6019.  Students who have not registered 
with Student Accessibility Services are not eligible for formal academic accommodations.    More information 
about academic accommodations can be found at www.ucalgary.ca/access . 
 
Accommodations on Protected Grounds other than Disability 
Students who require an accommodation in relation to their coursework or to fulfill requirements for a 
graduate degree, based on a protected ground other than disability, should communicate this need, 
preferably in writing, to their Instructor or the appropriate Associate Dean, Department Head or the 

http://www.ucalgary.ca/pubs/calendar/grad/current/gs-o.html
http://www.ucalgary.ca/pubs/calendar/grad/current/gs-m.html
http://www.ucalgary.ca/pubs/calendar/grad/current/gs-r.html
http://www.ucalgary.ca/research/researchers/ethics-compliance
http://grad.ucalgary.ca/mygradskills
http://grad.ucalgary.ca/current/managing-my-program/academic-integrity/intellectual-property
http://grad.ucalgary.ca/current/managing-my-program/academic-integrity/intellectual-property
http://www.ucalgary.ca/ssc/
http://library.ucalgary.ca/copyright
http://www.ucalgary.ca/access
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department/faculty designated contact person.  Students who require an accommodation unrelated to 
their coursework or the requirements for a graduate degree, based on a protected ground other than 
disability, should communicate this need, preferably in writing, to the Vice-Provost (Student 
Experience).  For additional information on support services and accommodations for students with 
disabilities, visit www.ucalgary.ca/access/. 
 
Campus Security provides a range of services intended to promote and facilitate a safe and secure 
learning and living environment, e.g. the SafeWalk program for students attending classes on campus. 
For more information please visit http://www.ucalgary.ca/security/ or telephone 403-220-5333. 
 
The Freedom of Information Protection of Privacy Act (FOIPP) prevents instructors from placing 
assignments or examinations in a public place for pickup and prevents students from access to exams or 
assignments other than their own. Therefore, students and instructors may use one of the following 
options: return/collect assignments during class time or during instructors' office hours, students provide 
instructors with a self-addressed stamped envelope, or submit assignments, or submit/return 
assignments as electronic files attached to private e-mail message. 
 
Emergency Evacuation Assembly Points - For both the Education Tower and Education Block, use the 
Scurfield Hall Atrium (Primary) or Professional Faculties Foodcourt. See: 
http://www.ucalgary.ca/emergencyplan/assemblypoints 

https://mail.ucalgary.ca/owa/redir.aspx?C=JtY8UvSfC0ScuyHGp_5yaVUeNFWnk9IIiM18o2bTjrQKaFvh6YiZpGM6Rn_km2CJxIdtyHVzgoQ.&URL=http%3a%2f%2fwww.ucalgary.ca%2faccess%2f
http://www.ucalgary.ca/security/
http://www.ucalgary.ca/emergencyplan/assemblypoints

